
From the Editors
The TYCA-PNW and PNWCA 2014 
conference in Vancouver, Washington 
once again brought together another 
remarkable group of educators from 
across the country and even international 
borders with a focus on writing, liter-
ature, and literacies in the two-year 
college. The tone was set by Kristin 
Arola’s thought-provoking Friday night 
workshop on assessing multimodal 
compositions and Sandra Jamieson’s 
outstanding keynote, “Changing  
Literacies; Unchanging Challenges:  
How Students Navigate Reading and 
Writing with Sources.” Both Arola and 
Jamieson’s presentations challenged 
conference-goers to continue questioning 
their own ideas about teacher-centered 
vs. student-centered pedagogies.  

The “changing landscape” of the 2014 
conference theme includes shriveled 
funding of the American educational 
system at large; building “reform” 

initiatives that continue to chip away at 
developmental education in our nation’s 
colleges; and a host of attendant institu-
tional challenges such as full-to-bursting 
class sizes and shrinking student support 
services on college campuses across the 
country. Often, this pressure cooker of 
political and economic exigency in the 
two-year college appears to be pushing  
us backward, toward outdated models  
of teacher-centered pedagogy that rely 
exclusively on the knowledge, authority, 
and expertise of the teacher to “manage” 
the “unruly” and unevenly prepared 
students in our classrooms and writing 
centers. Or, on the other end of the 
spectrum, committed educators may  
feel compelled to double-down on their 
“student-centered” approaches despite 
institutional realities that mitigate 
once-effective teaching strategies. 

Therein lies the brilliance of Arola  
and Jamieson’s workshop and keynote, 
respectively. Both scholars reminded  
us of the dangerous false binary between 
teacher-centered vs. student-centered 
pedagogies. In Friday’s workshop, Arola 
asked us to consider the intersections—
or clashes—between the knowledge 
students perform in multimodal 
composing on the one hand and, on  
the other hand, teacher expertise and 
responsibility in articulating the criteria 
upon which those performances will be 
assessed. Jamieson’s discussion of her 
work on the National Citation Project 
brought home the ways in which the 

Changing Literacies:  
Disrupting the Teacher-Centered/Student-Centered Binary

sponsorship of students’ agency as 
researchers/ writers must be grounded 
within clear pedagogical frameworks  
that are closely aligned with our actual 
teaching practices in the college 
classroom. 

We came away from the 2014 
TYCA-PNW/PNWCA conference 
understanding anew that neither teacher 
nor student is served well by clinging to 
an identity as either an unfettered 
champion of student self-determination 
or unassailable authority on student 
literacy. Students and educators can, 
instead, benefit immensely from open 
communication regarding the theoretical 
underpinnings of our classroom 
practices: let us have more conversations 
that allow both teachers and students to 
engage the complex exigencies of higher 
education in the 21st-century—conversa-
tions that truly deepen student learning, 
disrupting outmoded binaries like the 
one that pits the “teacher-centered” 
against the “student-centered” classroom.  

As predicted, the conference left us with 
rich food for thought, with provocative 
questions and productive uncertainty, 
even as it breathed renewed life and 
energy into our work as college 
educators. Thanks to all of you who  
made TYCA-PNW/PNWCA 2014  
an amazing experience.

— Siskanna and Jeannie
Lane Community College, OR  

and Spokane Community College, WA

Sandra Jamieson, Keynote Speaker
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Thanks much to all who joined us in Vancouver this past October 
to make the 2014 TYCA-PNW/PNWCA Joint Conference 
another successful and energizing gathering. It was wonderful  
to have folks visit and enjoy our WSU Vancouver campus. The 
weather held, and we were able to revel in two lovely, Pacific-
Northwest autumn days: mildly cool with the sun shining most  
of the day. As many as 175 folks turned out from all over the 
region, including from both the East and West sides of Oregon 
and Washington, as well as from Alaska, Idaho, Montana, and 
Canada. We even had colleagues join us from Nevada! And,  
of course, Andy Anderson, past TYCA chair and serving as our 
national TYCA representative, joined us from Kansas. This  
cohort also included a 
number of outstanding 
undergraduate and 
graduate participants. 
The workshop session 
on Friday afternoon, 
“Assigning and 
Assessing Multimodal 
Projects,” was well 
attended and a big hit. 
Kristin Arola skillfully 
led participants in 
examining selections 
from websites and co-constructing evaluation criteria for 
multimodal compositions. Workshop goers left with creative 
ideas for engaging and assessing multimodal assignments in  
their own classrooms. They also received a free copy of Arola’s 

Conference 2014: Reflections

Andy Anderson, TYCA National Representative
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The Executive Committee met at the NCTE conference in 
Washington, DC, on a cool, gray day, November 22, 2014.  
Outgoing chair Andy Anderson began by saying “I can’t express 
the depth of my appreciation for this board.  You make this 
organization look good.” NCTE has continued to shift and  
change to remain relevant: not just fixing what’s broken, but 
working proactively to improve literacy education on all levels  
in this country.  
CCCC chair Joyce Locke Carter noted a record number of 
proposals submitted (1853) and several major innovations in  
the conference:  ignite sessions, a dialogue room where concepts 
rather than speakers are featured; a hub meeting in the public 
ballroom to increase transparency. She has taken measures to 
NOT crowd the two-year college presentations all onto the last 
day of the conference too.
Executive Director Kent Williamson hopes NCTE membership 
can be mobilized to speak with their policy-makers and adminis-
tration about investing in literacy differently.  We already know 
from  National Center for Literacy Education’s 17,000 teacher 
survey two years ago that teachers want time and space to 
collaborate with colleagues within and across disciplines — 
in every region and at every academic level—and yet  
systemic support for this  opportunity is dropping.

Barbara Cambridge, who does the advocacy work of NCTE, is 
retiring and being replaced by Darren Cambridge.  She expects 
dissatisfaction this spring when the first round of PARC and 
SmarterBalance testing results become public. Superintendents 
as well as parents are unhappy, so NCTE can take advantage  
of the groundswell to provide positive alternatives.

Because the Tour of TYCA is posted in the Connected 
Community, it’s not very accessible, so she recommends  
creating a WordPress site (like TYCA archives) so that regional 
websites can link directly to it and add their own webpages.  

As is customary, we looked at our too-thin profile of two-year 
college faculty in contrast to our 4-year allies.   
At CCCC, we have to get more people 
moving to the TYCA Talks session, and  
we have to celebrate success more publicly.  
And the latest news:  at the TYCA breakfast 
in March, Spokane CC’s comp program  
TOEs will be recognized as winner of the 
Diana Hacker Award!

— Alexis Nelson,
Spokane Falls Community College

News from National TYCA

co-written text, Designer/Writer: Making Multimodal Projects. 
Following the workshop, colleagues chatted about what they  
were doing in their current classrooms and shared updates  
on their own campus happenings while being treated to a 
wine-and-cheese social courtesy of Bedford/St. Martins. 
Sandra Jamieson’s keynote address, “Changing Literacies; 
Unchanging Challenges: How Students Navigate Reading and 
Writing with Sources,” was timely and provocative. Sharing 
research from The Citation Project (http://site.citationproject.net), 
Jamieson encouraged audience members to rethink our assump-
tions about—and approaches to—teaching source-based writing 
in our classrooms. I’ve no doubt that folks returned to their 
schools and students feeling better prepared to address patterns 
of “hyper-citation” and “quote-bombing” in their feedback on 
student writing. 
The quality of panels, roundtables, workshops, and individual 
presentations was amazing, as a number of people commented  
to me over the conference and after. We even inaugurated our 
first poster session, which was an exciting and informative 
assembly. Thanks to everyone who helped make the conference 
such a wonderful success—certainly the engaged participants, the 
executive board members from both TYCA-PNW and PNWCA, 
WSU graduate students who helped with planning and program 
assistance, and, most especially, my co-chair, Siskanna Naynaha.  
I look forward to seeing everyone in Spokane this coming fall.  

— Wendy Olson, Conference Chair
WSU Vancouver



had better correlation than the writing scores, which had minimal 
to no correlation. Highline, along with Bellevue College (who had 
the same report done), now use the COMPASS reading test 
instead of the writing. So what does the reading portion of 
COMPASS assess? Students’ ability to refer directly to a reading 
passage for an answer…appropriate inferences… critical under-
standing of the text…the ability to determine specific meanings  
of difficult, unfamiliar, or ambiguous words based on context. 
These abilities do relate to our course outcomes and activities  
in English 101 but they don’t address even half of the list that 
most English instructors can develop. In order to more accurately 
measure student abilities and needs and communicate these 
aspects to students, there are additional measures we can be 
using, as I’ve indicated in the following table.

I’ll say it again: our course objectives and goals should determine 
the assessment measures that we use to place students. When we 
add one or more of the assessments above to COMPASS, we are 
able to measure more of the factors that indicate that a student 
will be successful in a course.  Unlike the large scale indirect 
assessments, measures like the LASSI or high school GPA 
provide us with a sense of the soft skills a student brings to a 
college course. High school transcripts and previous college 
course work send the message to students that their prior 
learning matters.

How do we use them?
In recent conversations about placement, “multiple measures” 
has become a buzz word – it sounds thrilling and innovative.   
But how do we actually use multiple measures in an environment 
where budgets are tight and the state board has created efficiency 
committees to simplify all processes? The COMPASS is pretty 
streamlined, and multiple measures feels complicated.   
There are actually a variety of ways that we might bring different 
measures into play to provide us and students with more 
informed placement. One strategy is currently in play with a 
variety of colleges in Washington State (Whatcom CC, Green 
River CC, Highline CC) because it is one of the easiest ways to 
move toward multiple measures.  Rather than COMPASS or 
Accuplacer as the only way into 101, a college provides multiple, 

Mapping more ethical placement practices 
through multiple measures

Imagine that you’ve signed up for a preconference workshop on 
multilingual pedagogy at the onference on College Composition 
and Communication. When you enter the room, you are asked to 
take a multiple choice test on seemingly random facts about 
grammar. You are tired from the red eye flight you took to get to 
the conference and confused about the purpose: what does this 
have to do with what you came here to learn? You hand your test 
to the workshop leader, who glances it over, gives you a number, 
and then tells you to go sit in the back of the room. You then are 
told that since you’ve been placed at the back, you’ll need to stay 
for three extra hours in order to get what you came for. You’ll also 
need to pay $500 more than those sitting in the front of the room.
Most of us would be outraged in such a ridiculous scenario.  
Yet many students experience this when they register  
at a community college and take a single 
measure indirect assessment like 
COMPASS or Accuplacer to place into a 
writing course. In addition, we have come 
to realize in recent years that placement 
into college courses is high stakes for our 
students. Placing into developmental 
English lengthens their time to degree 
completion. As Thomas Bailey’s research 
has shown, placement into precollege 
courses can reduce the chances that they 
will even make it to college level courses.  
In light of the questionable ethical 
practice of single measure assessments 
and the high stakes results of these tests, 
we need placement that more effectively assesses what students 
will need to be successful in English 101, while communicating  
to them what the placement means. We should be using multiple 
measures for this assessment.

What measures? 
As we consider what measures to use, we should align what we  
do in the course to our assessment. In the case of placement into 
English 101, the following questions are crucial to more ethical 
and effective placement:  What are the course objectives? What 
will students need to be successful in this course? What prior 
experiences and habits of mind help students begin and finish a 
course? The answers to these questions can help us and students 
determine the best course placement.
Our placement director Shannon Waits and I have done this 
activity with several groups over the past year: we ask faculty to 
create a list of what they think students need to be successful in 
English 101. After some discussion, the groups usually come up 
with a list of 10-20 different factors: reading ability, persistence, 
keyboarding, grammatical fluency, etc. When we ask what the 
COMPASS or ACUPLACER tests will measure from this list,  
the group can usually just point to one or two items.
At Highline, we recently had COMPASS run a report on corre-
lation of student success with the test scores (this is relatively 
inexpensive to do) and we found that COMPASS reading scores 
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Assessment WhAt It Assesses

HS Transcript Performance over time. Non-cognitive and academic abilities. Grit and persistence.

Learning and Study Strategies 
Inventory (LASSI)

Students’ awareness about and use of learning and study strategies related to skill,  
will, and self-regulation necessary for successful learning.

Interview Academic and non-cognitive skills.  Allows students to self-evaluate, contributing  
to metacognition and self-efficacy.  

Writing sample Writing ability in response to a prompt, incorporates self-assessment and  
metacognitive awareness.

Previous college coursework Performance over time.  Aligns course sequence with previous experience. 

Portfolio Multiple examples of complex and varied work.  Performance over time. 
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The Justice Department reports over 5 million adults are 
currently incarcerated and under custodial supervision; over  
half are Black men. The number of people of color who have  
been legally disenfranchised is more than the balance of many 
presidential elections, including both that put George W. Bush  
in office. Most feel there is little justice left in our criminal-legal 
system, yet congress seems unable (or unwilling) to respond. 
Public discourse is changing and educators are asking what role 
writing courses and writing centers can play.
Systemic oppression (racism, ageism, trans/homophobia) 
happens incrementally, often-invisibly, and with consent. 
Advertising, news reports, online conversations, and even memes 
continuously (re)define concepts like crime, justice, and safety, 
but they do so uncritically. In “Virtuous Arguments,” John Duffy 
explains that while students may not see it, the inventing-
drafting-revising process complicates this and “engages students, 
inevitably and inescapably, in questions of ethics, values, and 
virtues.” However, critical conversations about incarceration and 
justice are contingent on the texts and voices we introduce.
The Real Cost of Prisons Comix (2008) uses grey-wash 
backgrounds and a sense of blurred borders to portray the dismal 
feel of the prison and draw observers into scenes and lives that 
could be right next-door. This text dispels the mythology of the 
far-off prison and the exotic prisoner to remind us of our 
complicity in our neighbors’ lives. Departing from the familiar 
“convict-journal” genre, the collected graphic-essays narrate 

valid, avenues for students to determine and demonstrate that 
they are ready for college level work. With this approach, for 
example, students can use a high school transcript OR a 
COMPASS reading score OR a writing sample to place into 101.
Another way to employ 
multiple measures is  
to weight assessments 
according to what is  
valued and known to 
contribute to successful 
learning. With this method,  
a college might collect data 
from different measurements 
(e.g. coursework, COMPASS score, and LASSI) and weight them 
according to what the department thinks best represents a sense 
of readiness for the course. 
The COMPASS test actually has a 
function that will allow a school to  
weight their scores with other measures.  
However, this doesn’t work for students 
who are not bringing recent high school 
GPAs or other concrete measures to the 
placement center.  
With this difficulty in mind, I believe that 
directed self-placement (DSP) is the best method for employing 
multiple measures.  DSP allows students to learn about content  
in courses and then inventory their own abilities and needs,  
using a writing sample, their prior experience, and descriptions  
of English courses, to determine the best fit.

Up until recently, DSP has been used 
primarily at four year institutions, 
where the choice is limited (one 
semester of composition or two?)  
and access has been limited to students 
with specific SAT scores.  Despite the 
complications of an open access 
institution, DSP is possible for a 
community college.  Jeff Klausman 
from Whatcom CC informed me that 
they are now employing DSP for all incoming student veterans.  
In my view, DSP is the most promising use of multiple measures 
because it provides the most agency to our students – and as  
Ed White has said, it offers the most direct form of placement, 
the placement that is most closely aligned with course content.

Moving Forward
Unfortunately, at many community colleges, we still are primarily 
using indirect assessments as the sole method of placement:  
“we use COMPASS only… no, we don’t know how we got those 
cut-off scores…no, we’re not sure what they mean.”  Testing 
centers administer the assessment, but we have relied on them 
too heavily to determine placement into our courses. As English 
departments at open access institutions, we need to move toward 
more ethical placement practices. With multiple measures, we 
can create a dynamic and participatory exchange between the 
student, the department, and the institution. 

Mass Incarceration and a Visual Discourse of Abolition
incarcerated people’s stories 
without reducing them to a 
series of “don’t make the same 
mistake I did” anecdotes. 
Instead, they contextualize 
“mistakes” against histories of 
abuse, neglect, and violence and 
against the faults of distributing 
resources (healthcare, education, 
employment, and safe housing) 
to those who can pay and then 
punishing those who try to live 
without. The Real Cost of Prisons 
Comix reveals complicated 
histories that are erased by news reports that reduce crime to 
victim statements and physical actions.

Michelle Alexander explains that for over a decade, Race to 
Incarcerate was her recommendation for “anyone who wanted  
to understand how and why we became the world leader in 
imprisonment.” Race to Incarcerate: a Graphic Retelling (2013) 
is a visual adaptation that pairs journalistic narration with 
striking illustrations to convey the desperation of lives ripped 
apart by incarceration. White space gutters cut across stark black 
images suggesting the cold steel and cement that contain and 
constrain black bodies in our prisons and jails. Organized into 
presidential policy eras, Race to Incarcerate shows readers how 
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— Wendy Swyt,
Highline College

Michael Sutcliffe, WSU Vancouver
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One of the most challenging aspects of being an 
adjunct instructor is feeling invisible and unappre-
ciated. I was fortunate that my colleagues at Lane 
Community College did not treat me this way, but 
the adjunct system itself perpetuates those feelings, 
which make it more challenging to devote yourself 
to student success and learning. Winning this award 
showed me that my work was, in fact, greatly 
appreciated and visible. That support means a great 
deal to adjuncts who often have to fight for every 
benefit and pay raise, and I am grateful TYCA 
understands the need for adjuncts to have this kind 
of recognition.

Heather Ryan 

Lisa Ede Teaching Excellence Award

Shannon Hopkins
I heard about Lisa Ede for years before 
meeting her, and when I finally did, I 
was immediately drawn by her warmth 
and insight. Winning an award for what 
I love to do is wonderful, but being 
honored with the Lisa Ede Award in 
particular makes it extra special. I work 
with amazing colleagues here at YVCC, 
and to know that they consider me 
worthy of a TYCA award is uplifting 
and delightful. That being said, there is 
no way I could be the kind of teacher to 
receive a TYCA award without them. 
They inspire and encourage me with 
their student-centered teaching and 
innovative ideas every day, as do my 
students, who come from challenging, 
diverse backgrounds and whose stories 
and accomplishments have kept me 
energized for 23+ years. Thank you!

Books don’t count, though,  
that’s knowledge 
Just as music— 
  categorically unlike 
the junk in the garage

Clumped up, loosely bundled

Blobs of debri— 
Our daily history—

Still there, poised 
For the dumping, waiting

For some kind of action

A Very Partial Inventory

1. 
One television set— 
An old wedding gift from relatives 

Whose size we were pleasantly  
Appalled by

It started screeching one day 
So we scrapped it

For a flat screen

2. 
One spent water heater 
Standing in the middle

Of it all, long out of steam

Like those grain elevators 
In Buffalo, monuments

To their once industrious past 
Before the rust settled in

And capital crept elsewhere, leaving 
Behind its boot, still firmly planted 

In place—that is to say, on the neck

3. 
And then our ancient, fat-white  
Computer, redundant

As a mom & pop, the monitor 
Blind as a dead eye in a box store

The data still there, safe in its tower, 
Refreshingly ever evident—  
Temporarily eternally intact

Tim Shaner, Lane Community College—
From his book of poetry, Project X

Thirtieth Material 
         Confession

2014 Award Winner: 
Heather Ryan, 
Wenatchee Valley College

2014 Award Winner: 
Shannon Hopkins, 
Yakima Valley Community College

the villainization of those perceived to be 
“soft on crime” baited policy escalations 
even from liberal justice advocates. What 
was sold as the “natural” back and forth  
of crime and legislation was actually an 
escalating response to civil rights and 
perceived threats to white hegemony.
Together, Race to Incarcerate and The 
Real Cost of Prisons Comix demonstrate 
how words and ideology subtend the 
criminalization of poverty, homelessness, 
and addiction; they show us that prison 
reform is not enough but that thinking 

must change. Instead, they offer prison 
abolition and the incremental elimination 
of mass incarceration by remapping 
access to education, healthcare (including 
mental health), and economic equity. 
These texts show us how to intervene on 
behalf of democracy by revising how we 
think and talk about crime and justice, 
and they show us that it can start in our 
own classrooms and writing centers.

— Michael Sutcliffe,
WSU Vancouver
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