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From the Editors
Coming October 10-11, 2014, 
TYCA-PNW and PNWCA will once 
again host a joint conference, this year  
in lush Vancouver, Washington on the 
north bank of the mighty Columbia 
River. The theme, “Changing Landscapes, 
Changing Literacies,” calls conference-
goers to consider the changing 
landscapes of the U.S. educational system 
in general while allowing the opportunity 
to focus on the changing scenes of our 
own local institutions, programs, 
tutoring centers, and classrooms.  
It calls us to consider, as well, how  
the tectonic shifts in American higher 
education have impacted our under-
standings and constructions of literacy 
and literacy practices in our two-year 
colleges and writing centers. 

In response, as the conference call for 
proposals notes, our renewed under-
standings of literacy have in turn 
prompted significant questions for how 
we support student engagement and 

enact deep learning at our home institu-
tions. Given this context, and our unique 
roles as educators in supporting student 
literacies, how might we rethink and 
reposition the places and spaces we 
inhabit—classrooms, writing centers, 
computer labs, and the very hallways and 
grassy quads of our varied postsecondary 
educational institutions? How might we 
redefine the current literacy landscape? 
(See www.pnwca.org for the full CFP.)

The keynote speaker, Sandra Jamieson, 
Director of Writing Across the 
Curriculum and Professor of English at 
Drew University, will posit one possible 
response to such questions. Jamieson 
maintains a professional commitment  
to questions and issues related to the 
two-year college, team-teaching a course 
at Drew titled “Teaching in the Two-Year 
College” with Professor Philip Chase 
from County College of Morris (CCM)  
as part of the Two-Year College Concen-
tration of Drew’s Caspersen School of 
Graduate Studies Arts & Letters 
Program. 

Jamieson is also a principal researcher, 
with Rebecca Moore Howard, on the 
Citation Project, a study of how college 
students conduct research and use 
sources. In addition, Jamieson serves as 
chair of the CCCC’s Committee on the 
Major in Writing and Rhetoric, and 
served on the CCCC’s Executive Board 
from 2008-2010. Her publications include 
The Bedford Guide to Writing in the 
Disciplines: An Instructor’s Desk 
Reference (also with Rebecca Moore 
Howard), and the co-edited collection 
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Coming of Age: The Advanced Writing 
Curriculum as well as articles on a range 
of issues pertinent to English educators, 
including writing across the curriculum, 
multi-cultural education, and engaged 
reading (see, for example, her recent 
“Reading and Engaging Sources: What 
Students’ Use of Sources Reveals About 
Advanced Reading Skills” in Across the 
Disciplines). 

Following the format of past conferences, 
this year will offer a Friday afternoon 
interactive workshop—and wine-and-
cheese social!— that focuses on what 
might be called the digital turn in English 
studies. The workshop/social will lead 
directly into breakout networking and 
general revelry at one of Vancouver’s 
many fine eateries. 

Without doubt, however, it will be the 
participants who bring a multi-layered 
and complex reading of our “Changing 
Landscapes, Changing Literacies” to the 
2014 TYCA-PNW/PNWCA conference. 
We hope you join us for what will 
certainly be a rich dialogue: one that 
ranges dialectically across the theory-
praxis divide, and, as ever, a conversation 
that promises to renew us intellectually 
even as it advances our professional 
development and deepens our disci-
plinary engagement.  

We look forward to seeing you in 
Vancouver, Washington on  
October 10-11, 2014!

— Siskanna and Jeannie
Lane Community College, OR  

and Spokane Community College, WA
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“Who Gets to Graduate” by Paul Tough, 
published in the New York Times on  
May 15, 2014, reminds us that social 
economic circumstances and educational 
success are closely related: “educational 
outcomes reflect parents’ income, not 
[students’] test scores.” 

That money matters in predicting 
student success at all levels of education 
is rarely debated. What is often debated, 
however, is how to remedy the impact of 
an increasing economic divide that puts 
those who come from or live in poverty 
so much at risk for academic failure. 

Another less visible threat to a successful 
college experience may be coming 
through education reform in Oregon. 
Oregon’s Accelerated Learning 
Committee is implementing Senate Bill 
253, approved in 2011, that outlined 
Oregon’s 40-40-20 goals:  40% a bachelor’s 
degree or higher, 40% an associate’s 
degree, and 20% a high school diploma 
by 2025. One approach to increasing 
college completion rates is to offer more 
college-transfer courses to high school 
students, a recommendation detailed in 
the Confederation of Oregon School 
Administrators (COSA), Oregon’s K-12 
superintendents’ “Re-imagining Grades 9-14.” 

Moving college courses into high 
schools, of course, will resolve the need 
for funding developmental education, a 
barrier to college completion noted by 
COSA. However, the idea of college 
moving to high school has hurdles: 
instructor qualifications, student 
readiness, and consistency of course 
outcomes to name a few. 

Nonetheless, on May 15, 2014, Oregon’s 
Education Investment Board awarded 
nearly two million dollars for replication 

of accelerated learning based on the 
Eastern Promise model.  Chemeketa, 
where I teach, entered into an agreement 
with the Mid-Willamette Valley Promise 
Consortium that proposed to serve 
77,000 high school students, 60% of 
whom are estimated to be economically 
disadvantaged. Mid-Willamette states 
that their primary purpose is to expand 
accelerated learning opportunities by 
“changing the nature of how these 
courses are accessed and provided.” They 
“propose a proficiency-based model that 
can be incorporated into traditional high 
school courses.” This new system does 
not require NACEP standards such as 
teachers with masters’ degrees in their 
subject areas or using the same course 
descriptions and texts as those used at 
the college for those same courses. 

The Mid-Willamette accelerated profi-
ciency-based model promises “regardless 
of what level of a course a student may  
be enrolled in, s/he would have the 
opportunity to demonstrate attainment 
of the requisite outcomes,” thus elimi-
nating the barrier of placement testing, 
another obstacle to college completion 
noted in the COSA document.

The initial proficiency pilot offered this 
year at three area high schools required 
students to read articles and produce two 
on-demand, in-class essays that would be 
evaluated by high school teachers using 
Oregon’s Essential Skills rubric (designed 
to evaluate K-12 writing). Successful 
writing on the on-demand essays could 
earn WR115 credit. Students passing 
WR115 could also earn WR121 credit  
by producing an annotated bibliography.  
To be fair, the initial pilot plan has been 
expanded for next year to include a 
revision of one of the on-demand essays 
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Proficiency-Based Credit:  
Calculating the Risks of Educational “Reform”

and an actual formal 
essay for WR121. 

Why should anyone 
object to providing 
high school students 
a jump start on 
college credits?  
How is this different 
than what is already 
familiar to us: Running Start in 
Washington and College Credit Now  
in Oregon?

Here are two reasons that I find it 
objectionable: first, high school students 
who earn the proficiency credits may 
believe that college is really that easy,  
and second, and most heartbreaking to 
me, is that students may notice that their 
college credits were earned through a 
deeply discounted delivery: “college” 
courses that are really a high school 
course with an “overlay,” taught by their 
regular high school teacher—who may 
not have the credentials to teach the 
same course on a college campus. 

These college credits are supposed  
to be good enough for them to get  
their freshman year “out of the way.”  
Who can blame those students if they 
feel short changed later when they 
discover that they were not well served 
by a system providing cheap credits but 
not the actual college skills of critical 
reading, thinking, and writing? 

I rue that those who have the softest 
voices in this arena of education 
reform—students—have the greatest 
potential to be damaged by proficiency-
based credit. I assert that money invested 
in this particular reform would have been 
better spent replicating how some of our 
area high schools produce students who 
pass Chemeketa’s placement test for 
WR121 at a rate of 80%. Whatever those 
high schools are doing should be repli-
cated at the feeder schools producing 
students who test into WR121 at the rate 
of 20%. However, that 20% success rate is 
likely related to a chasm of economic 
inequality that won’t be bridged by the 
magical thinking of proficiency credits. 

— Eva Payne
Chemeketa Community College
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This year’s conference in lush Vancouver, Washington  
on the north bank of the mighty Columbia River. 

Theme, “Changing Landscapes, Changing Literacies” 
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navigate online classes but regularly read 
and provide feedback on their parents’ 
college essay drafts. 

 Chronicling the in- and out-of-school 
literacy histories of 52 students ranging 
in age from 16 to 62, the interviews paint 
a detailed if not fully representative 
picture of the diverse “incomes” with 
which rural first-year college students 
around the state start out. In doing so, 
they point as well to the multiple avenues 
and stratifications of literacy opportunity 
in rural communities; suggest ways 
college writing classes might better 
account for students’ prior literacies; and 
challenge many of the broad generaliza-
tions about rural schools and students 
that still so often find their way into 
educational policy and debate. They also 
of course raise questions about the 
politics of access and opportunity more 
broadly, and about recent moves at 
institutional, state, and national levels to 
further standardize curriculum, 
outcomes, and placement processes 
without regard for the dynamic local 
contexts in which students come to read 
and write.

 My hope is that the study will be of use 
to teachers, administrators, and policy-
makers on many fronts.  As I begin 
writing up my findings, I would welcome 
any questions about the project or 
feedback on which aspects would be of 
most interest. (I’m looking at 2500 pages 
of transcripts, and sabbatical ends in just 
a few months.) Please feel free to contact 
me by email at cbrewste@eou.edu

— Cori Brewster
Eastern Oregon University

Over the past year, I’ve had the pleasure 
of interviewing students from rural 
Oregon on eleven two- and four-year 
campuses around the state, attempting 
among other things to document the 
diversity of incoming students’ literate 
lives and the range of experiences and 
ideas about writing students carry with 
them into college classrooms. Not 
surprisingly, students’ responses have 
differed along many axes, from the kinds 
of reading they do, to the amount and 
types of writing they have been assigned, 
to their memories of assessment and 
ability to identify the criteria used to 
guide and evaluate their work. 

 Especially interesting have been the 
diverse peer and family networks within 
which students discuss their writing, the 
different levels of control students have 
been afforded at work and school over 
how and what they write, and the 
different degrees of convergence (or lack 
thereof ) among the multiple genres and 
domains in which individual students 
communicate. Though I would like to 
think after nearly twenty years of 
teaching that I have a good sense term to 
term of who my students are and where 
they come from, I have been fascinated 
to learn in more detail, for example, 
about a first-generation Mexican 
American student who became obsessed 
with literature “on the human condition” 
after his 10th-grade conversion to 
Pentecostalism; a white working class 
student groomed by administrators to 
deliver speeches to corporate donors 
after her high school flooded; and the 
number of older, returning students 
whose paths back to college have been 
paved largely by their teenage children, 
who not only play critical roles helping 
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Diverse Literacy Histories  
of Rural College Students

Still i RiSE 
You may write me down in history 
With your bitter, twisted lies, 
You may trod me in the very dirt 
But still, like dust, I’ll rise.

Does my sassiness upset you? 
Why are you beset with gloom? 
‘Cause I walk like I’ve got oil wells 
Pumping in my living room.

Just like moons and like suns, 
With the certainty of tides, 
Just like hopes springing high, 
Still I’ll rise.

Did you want to see me broken? 
Bowed head and lowered eyes? 
Shoulders falling down like teardrops, 
Weakened by my soulful cries?

Does my haughtiness offend you? 
Don’t you take it awful hard 
‘Cause I laugh like I’ve got gold mines 
Diggin’ in my own backyard.

You may shoot me with your words, 
You may cut me with your eyes, 
You may kill me with your hatefulness, 
But still, like air, I’ll rise.

Does my sexiness upset you? 
Does it come as a surprise 
That I dance like I’ve got diamonds 
At the meeting of my thighs?

Out of the huts of history’s shame 
I rise 
Up from a past that’s rooted in pain 
I rise 
I’m a black ocean, leaping and wide, 
Welling and swelling I bear in the tide.

Leaving behind nights of terror and fear 
I rise 
Into a daybreak that’s wondrously clear 
I rise 
Bringing the gifts that my ancestors gave, 
I am the dream and the hope of the slave. 
I rise 
I rise 
I rise.
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• Do you have a colleague you regularly consult when you’re vexed?

• Does someone in your department bubble up with ideas and 
 approaches to working with students?

• Do you know a teacher who works quietly behind the scenes 
 to help students in subtle ways?

• Do you know an adjunct who’s full of energy, ideas, and diligence—
 and whose paygrade doesn’t measure up to his or her value?

If you answered yes to any of these, then please nominate that colleague  
for the Lisa Ede Teaching award.  The $500 award is lovely and the 
plaque is priceless.

       Submission deadline: June 30, 2014

Lisa Ede Teaching    Excellence Award
CALL FOR

NOMINATIONS!

To submit nominations, please send an email to Dodie Forest 
at dforrest@yvcc.edu or ckdavis@kpc.alaska.edu. Include your name,  
college affiliation, and contact information along with the nominee’s  
name, contact information, status (adjunct or full time), and a  
250 – 500 word statement about why the nominee represents  
outstanding teaching and scholarship. Award criteria are noted  
on the PNW-TYCA webpage: http://tyca-pnw.org/edeaward


