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From the Chair 
I know spring has sprung when Yakima hits 90 
degrees and our trusty Pacific View editors, 
Andrea Ascuena and Ryan Witt of College of 
Western Idaho, are sending reminders of 
looming deadlines. Summer’s around the cor-
ner, and I hope you’re all about to take a 
breath and reflect on the fantastic work you’ve 
done in your classrooms and communities 
during the 2017-2018 academic year.  
 
It has been a busy academic year for TYCA, 
one that started, in our region, with the TYCA-
PNW/PNWCA joint conference, “Resist/
Persist: Teaching and Tutoring College Writers 
for Justice, Safety, and Progress.” After a suc-
cessful conference at the University of Wash-
ington Tacoma, many TYCA members recon-
vened in Kansas City for CCCC 2018. It was in 
Kansas City that the TYCA Executive Commit-
tee officially approved the first ever TYCA na-
tional conference, which will be held March 13 
in Pittsburgh, the Wednesday before CCCC 
2019 is in full swing.  
 
I’m extremely excited to be a part of the plan-
ning team for the inaugural TYCA national 
conference, which is Chaired by Joanne 
Giordano. Seed money for the initial confer-
ence was provided by the CCCC Executive 
Committee, and we’re eternally thankful for 
their support--and for recognizing the need for 
national conversations focused on teaching 
English in the two-year college. The call for 
proposals is currently being drafted and will be 
circulated very soon. We’ll also be searching 
for faculty to review proposals and get in-
volved in a variety of other ways, so please 
consider volunteering, submitting a proposal, 
and attending next spring in Pittsburgh.  
 
But, allow me to back up. Last November, 
following our conference at UW Tacoma, lead-
ers of our partner organization for confer-
ences, PNWCA, informed us that their parent 
organization, the International Writing Center 
Association (IWCA), would be moving its an-
nual conference to October, and as such, 
PNWCA would need to move to a spring con-
ference. TYCA-PNW leadership agreed to a  

 
 
 
spring 2019 conference, which will be hosted 
at Yakima Valley College. The conference will 
be in good hands, with former TYCA-PNW 
Chair Dodie Forrest serving as Program Chair 
for TYCA-PNW, and our YVC colleague Joy 
Clark serving as Local Arrangements Chair.  
 
However, this will be the final joint conference 
for TYCA-PNW and PNWCA. The establish-
ment of a TYCA national conference, which 
will be held annually on the Wednesday before 
CCCC, creates challenges for TYCA-PNW 
members and conference organizers who plan 
to attend both conferences. We considered 
faculty concerns about limited institutional 
funds and the potential to be without neces-
sary financial support to attend a TYCA-PNW/
PNWCA regional conference each spring. 
Following the joint TYCA-PNW/PNWCA con-
ference at YVC April 26-27, we’ll return to a 
fall conference schedule independent from 
PNWCA or other organizations. Please keep 
an eye on your inbox for the forthcoming state-
ment regarding future conference plans that 
PNWCA President Amanda Hill and I recently 
co-authored. It will be distributed soon.   
 
I know this change will come as a surprise to 
many of you, and you might be concerned 
about what a future without joint conferences 
may hold. Please don’t hesitate to contact me 
with questions, concerns, or suggestions.  
 
While TYCA-PNW Executive Committee mem-
bers certainly have heavy hearts about the 
end of our partnership with PNWCA, we’re 
excited that our final joint conference will be 
held where the collaboration began in 2011, in 
Yakima. Have a happy, healthy summer, and 
get in touch if you’d like to chat about any of 
the regional and national TYCA happenings.  
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 From the Editors 
 

We asked, “how have you been thorny lately? 

At the TYCA-PNW/PNWCA joint conference in October 2017, we 
were thrilled and honored to have Christie Toth deliver the 
lunchtime keynote address.  The University of Utah professor and 
co-founder of Teacher-Scholar-Activist.org spoke of writing scholar 
activism around and since the 2016 presidential election.  Citing 
Donald Trump’s anti-immigrant, anti-intellectual rhetoric, Toth sug-
gested that many students and faculty within the two-year college 
community saw (and continue to see) Trump and his supporters as 
an existential threat.  Two-year colleges and their students have 
much to lose, she noted, as these institutions often serve greater 
numbers of undocumented and impoverished students—students 
who would be most impacted by funding cuts to social services 
and education, or even deported as part of Trump’s policy to re-
move as many undocumented people from the US as possible.  
Thus, she encouraged the audience to “get thorny”—to use our 
position, skillset, and rhetorical savvy to advocate for our students, 
our profession, our values.  While many might associate the word 
with difficult, hard-to-discuss issues, Toth’s encouragement to “get 
thorny” is not just about having the courage to discuss tough top-
ics.  She argued we need to develop a defense, a sharp response 
to those who would uproot our profession and the work we do.  
 
Toth’s words were still ringing in the editors’ ears at the end of the 
fall 2017 semester when we attended our institution’s English 101 
assessment gathering.  This is one of the very few meetings where 
all who teach composition attend, and we were curious to see how 
our College of Western Idaho colleagues were coping with trou-
bling local and national political trends.  Throughout the semester, 
our students worried about financial aid and being deported.  Fac-

ulty bristled at a recent edict from our college’s president that elimi-
nated promotion.  Given these and other challenging issues, we 
wondered, how were our colleagues “getting thorny”?  How were 
they able to push back against the myriad forces that challenge 
their students, their institution, their profession?  What were they 
currently doing, and what would they like to do more of? 
 
We’ve collected some of the responses and presented them be-
low.  In addition, we used these comments and others to create a 
“Thorny To-Do List.”  Here, we hope to open up space for you to 
develop and enact practices and strategies that can help you get 
thorny about the issues that matter to you, your students, and your 
institution.  There are a few suggestions to get you started, plus a 
few blanks to add your own approaches. 
 
The floor, er, list is yours.  Have at it. 
 
We also invite you to send us YOUR list, as well as dispatches 
from your exploits.  List builders: In what ways do you hope to get 
thorny in the next week, month, semester, year?  Send us your list 
so we can share it!  To those with an agenda already: What have 
you done?  TELL US!  Send photos and a short/long blurb about 
what you did.  We’d love to publish it here in Pacific View. 
 
Please send your lists and dispatches to ryanwitt@cwidaho.cc.  
We’ll publish as many as we can, and no dispatch or list is too 
small.  Your voice matters. 

Ryan Witt and Andrea Ascuena 
College of Western Idaho 

mailto:ryanwitt@cwidaho.cc
H
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“Summer Lake & Diablo Mountain WSA”  by Bureau of Land Management CC BY 

 I don’t speak up when I wish I would. I want to stop worrying about 
people liking me.   Continue advocation for students, especially students of 

color. 

  Contact my reps re tax bill! But also…sometimes it’s just exhausting 
to think about being thorny. It’s important but overwhelming.   Speaking truth to institutional power and racism. 

  Continue challenging the racism inherent in grading writing.   Try to hire more people of color 

  Students feel an immense pressure to be high-performers, both from 
their work and school environments; occasionally it’s important to 
draw awareness to institutional pressures (e.g. student outcomes) 
and have conversations about them, while also admitting they proba-
bly are necessary for success. 

   

  I want to create an activism writing assignment    

Thorny To-do List 

What will you add? 
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In the fall of 2015, the English and Welding faculty identified a 
need for a course redesign targeting the Workplace Communi-
cations class required in the second semester of the Welding 
and Fabrication certificate program offered at Great Falls Col-
lege Montana State University. The course that was used to 
meet the need when the programs were developed was a hold-
over from an Administrative Assistant/Legal Secretary program 
and focused primarily on grammar and copyediting. While the 
course did provide students with grammar instruction and edit-
ing  practice, there were a number of problems with the design 
and delivery identified by faculty members and corroborated by 
various program advisory board observations: attendance and 
attrition were problematic, students who did attend were not 
engaged, and students who were able to complete the course 
were still not particularly ready or able to complete basic work-
place communication tasks. 
Working with program directors from the Trades division, I rede-
signed the course to meet the following goals: 
 

• Develop a model that would engage students and refo-
cus attention on communication and robust participa-
tion instead of individual practice and performance, 

• Create scenarios that would better prepare students 
for entry-level written communication tasks, 

• Provide more actual practice crafting original text, and 

• Enhance the capstone resume and cover letter project 
so students have a better take away from the class.    

I designed a set of small group practice activities and individual 
assessment activities based on feedback from the Welding and 
Fabrication program’s community advisory board, a review of 
course objectives/program outcomes, and contemporary re-
search on problem-based learning as applied to skilled trades 
and technical education. 
 
Lombardi (2007) provides a useful set of criteria for structuring 
authentic learning experiences. Key to the goals of this course 
redesign are Lombardi’s “ill-defined problem,” or a problem for  
which there is no “existing algorithm” and instead a student 
must construct his or her own response; “real-world relevance,” 
or problems requiring students to complete tasks that “match  
 

 
the real-world tasks of professionals in practice as nearly as 
possible”; and collaboration to solve problems where the collab-
oration is “integral to the task” (p. 3). Lombardi’s criteria apply 
superficially here as none of the work in this Business Commu-
nication class is as sustained as what she describes. However, 
structuring the class around scenarios presenting a plausible 
problem for which there is no clear-cut solution does work to 
enhance authenticity and has led to student engagement and 
ultimately completion. 
 
Each class meeting includes time for a mini lecture plus a group 
practice activity or individual performance activity, discussion, 
and wrap-up. This format allows us to loop back and emphasize 
important concepts, target error trends identified through as-
sessment of student work, and give support for developing skill. 
The units in the class include: 
 

• Materials List project: Write an email to a vendor in-
quiring about availability and requesting pricing for a 
bill of materials derived from a blueprint 

• Summary project: Read a detailed list of OSHA’s fork-
lift maintenance and safe operation instructions and 
provide a concise version for verbal dissemination to a 
crew 

• Troubleshooting project: Write a letter to an equipment 
manufacturer requesting replacement or service for a 
faulty piece of equipment 

• Instructions project: Write detailed instructions for the 
next shift 

• Business letters and memos project: Read and re-
spond to an internal communication; rate/rank memos 
for effectiveness 

• Incident Report project: Fill out an incident report 
based on information from an OSHA case study 

• Safety Rules project: Interpret and summarize safety 
rules 

• Behavioral interview questions project: Review a sam-
ple question set and develop responses specific to 
applicant experience   

Workplace Communication  
for Technical Education:   

A Redesign Project  
Jana Parsons 

Great Falls College 
Montana State University 

“Eastern Montana Shadows” by Loren Kerns. CC BY 2.0 
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• Resume project: Write a resume 

• Cover Letter project: Read a job/internship vacancy 
announcement and write a cover letter targeting that 
vacancy 

• Revision project: Revise one completed project 

Instead of the expensive and limited-utility custom textbook from 
the previous iteration of the class, the redesigned class requires 
sections of the NCCER Core Curriculum: Introductory Craft 
Skills text assigned in the first semester of the Welding and 
Fabrication coursework plus access to our learning manage-
ment system which houses downloadable assignments, reading 
material, and links to other resources. I opted for no text to rein-
force the message that none of the concepts are proprietary, 
and class activities often included some research in order to find 
additional explanation or models. This fundamental push for 
independent research works for adult learners. 
 
Ozuah (2005) writes about the paradigms of pedagogy and an-
dragogy. The characteristics of the students self-selecting for 
the Welding and Fabrication cohort per Ozuah’s overview of the 
literature in the field align them solidly with characteristics of 
adult learners who benefit from an andragogical approach, no 
matter their age. For example, Welding and Fabrication stu-
dents most often: prefer to work independently in a setting in 
which they have agency (“the self-concept of the adult learner is 
self-directing and autonomous”), are appreciative of the rele-
vance of a given piece of information (“readiness to learn is 
dependent on an appreciation of the relevancy of the topic”), 
and are motivated to learn something in order to complete 
a task (“orientation to learning is problem-centered, task-
centered, or life-centered”). In many ways, the course 
prior to the redesign wasn’t able to meet the needs of 
these students: identifying parts of speech does not ap-
pear relevant, does not provide a solution to a problem, 
and requires much intervention or help. After the rede-
sign, however, students can see the relevance of the 
work: there may be a time when they have the need to 
troubleshoot a piece of equipment that they own or write 
a letter to a supervisor requesting a schedule change, 
and learning to complete both of those tasks inde-
pendently in a structured, low-stakes environment would 
be a boon. While ultimately students were assessed inde-
pendently, they had the opportunity to practice with small 
groups and establish another important set of skills, 
namely collaboration and teamwork.    
 
Swarts (2004) describes the process by which we build an in-
ventory of resources, learning as we go, dubbing it “textual 
grounding.” He explains that “layering” resources, essentially 
mapping an overlapping network of resources and learning how 
they fit together, is what leads to “successful grounding of a 
text” (p.80). In one example, Swarts explains that “Each tool 
provides a different layer of mediation—all relevant to the varie-
ty of ongoing literate tasks involved” in the production of a new 
technical document (p. 80). In any classroom, students assem-
ble not only completed texts such as essays and short respons-
es that they use to guide their work but also resources such as 
handbooks and handouts to help extend their knowledge and 
give them the capability to produce new successful texts. In the 
redesigned Business Communication class, I extended this con-
cept of grounding to include human resources as well. While the 
Welding and Fabrication cohort is often fairly evenly split be-
tween dual enrollment high school students and returning stu-
dents, the mixed peer group composition gives students another 
set of experiences to draw on, in most cases very unlike their 
own. By tasking students with working in small groups to solve 
problems on a deadline, they had to learn not only what materi-
als they could draw from and how to locate those materials but 

also on whom they could lean when they needed a quick re-
minder about something, just as they’re likely to need to do in 
the workplace. 
 
Students enrolled in the class the first semester after the rede-
sign completed at a higher rate and were engaged in the work 
over the course of the semester. Results have been fairly con-
sistent over the semesters that have followed. Not only is the 
institution happy with those results, but students report utility of 
what they’re learning: they’re using their new memo-writing 
skills to place a formal schedule change request with a supervi-
sor and using their new letter writing skills to apply for jobs and 
internships. Exiting students leave the class with confidence 
and basic written communication skills appropriate to the field. 
 
Faculty often contend that the materials and activities we design 
and plan do matter, but so does the person staffing the class, 
and there was some concern that other faculty members would 
be underprepared to step into a class designed around problem
-based learning activities. Certainly nobody sets out to be re-
placeable; however, I needed to build a class that almost any-
one could step into teach and successfully so that the depart-
ment would be able to staff the class. Rotgans and Schmidt 
(2011) set out to determine whether the characteristics of the 
instructor do actually influence the situational interest of learn-
ers. That is, can instructors spark students’ curiosity? They ex-
plain that within the problem-based learning construct, the 
“social congruence, subject-matter expertise, and cognitive con-
gruence” of the instructor factor in to students’ situational inter-

est: it’s that application of the 
concepts that makes the ma-
terial relevant, plus the con-
nectedness of the facilitator, 
that makes the instruction 
work for students. It’s not that 
we’re interchangeable but 
that all our faculty have the 
social and cognitive capital to 
make the class work. Rotgans 
and Schmidt (2011) find that 
supporting teachers in devel-
oping subject-matter exper-
tise is critical; we’re fortunate 
that we have a campus-wide 
acknowledgement of the val-
ue and importance of both 

professional development and “social congruence,” which for us 
in day-to-day business translates to a welcoming attitude. Since 
that first semester, both full- and part-time faculty in the depart-
ment have taught the class, and all report high levels of student 
engagement, student success, and personal satisfaction with 
the teaching experience.   
 
This coming academic year brings our campus two radical 
changes: the rollout of an 8-week semester, and an initiative to 
apply additional High-Impact Educational Practices (Kuh, 2008). 
Because of the success of this Business Communication class, 
the department had already planned to redesign other Business 
Writing classes. The new changes to our campus, however, 
make that work more timely. This fall semester, we will unveil a 
completed redesign of the  Business Writing class taken primar-
ily by our Health Information Technology and Health Information 
Coding Specialist students, the majority of whom are already 
working in a healthcare office setting. The redesigned class, like 
the class for Welding and Fabrication students, includes pro-
jects that challenge students to work together to use their re-
sources, including one another, to solve problems that they very 
well may encounter in the workplace. We hope to find similar 
success with this course.  

“Students assemble not only 
completed texts such as  
essays and short responses 
that they use to guide their work 
but also resources such as 
handbooks and handouts to 
help extend their knowledge 
and give them the capability to 
produce new successful texts.“ 
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Lisa Ede Teaching Excellence Award 

Call for Nominations 

• Do you have a colleague you regularly consult when you’re vexed? 
• Does someone in your department bubble up with ideas and approaches to working with students? 
• Do you know a teacher who works quietly behind the scenes to help students in subtle ways? 
• Do you know an adjunct who’s full of energy, ideas, and diligence and whose paygrade doesn’t 

measure up to his or her value? 
If you answered yes to any of these, then please nominate that colleague for the Lisa Ede Teaching award. 
The $500 award is lovely, and the plaque is priceless.  

Submission deadline: October 15th, 2018 

To submit nominations, please complete a nomination form available here or on the PNW-TYCA 
webpage. The nomination form asks for contact information as well as information about the nominee re-
garding his or her teaching, service, and scholarship. Award criteria are noted on the PNW-TYCA webpage: 
http://www.tyca-pnw.org/lisaede 

“Looking southwest towards Lake Pend Oreille from Trestle Peak” by D. Taylor in Idaho. CC BY 2.0    

https://docs.google.com/forms/d/e/1FAIpQLSdb7fzcHyj3CA4WguZziMcVOrkBbyGL4LzJpZgVu0k9KnqiuA/viewform?c=0&w=1
http://www.tyca-pnw.org/lisaede
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I am a writing instructor at Lane Community College in Eugene, 
Oregon, who has fallen in love with digital storytelling. Defini-
tions of “digital storytelling” vary across a spectrum, but in edu-
cation, the concept  is that with the tech revolution, ordinary 
folks can tell their own real-life stories. And while that doesn’t 
automatically mean the stories are from the heart, that is over-
whelmingly the case. 

A compulsory nod is needed here to Joe Lambert, who began 
the influential Center for Digital Storytelling (CDS) back in the 
1990s. The CDS is non-profit and community-oriented, partner-
ing with organizations all over the world to teach people how to 
write, narrate, record and make a short (1 to five minute) video 
about something that happened to them. The immersive pro-
cess of telling a key life story of abuse, war crimes, healing, 
early pregnancy, being a deaf teenager in Tanzania--whatever 
the story--is again and again shown to be profoundly life-
changing for both the storytellers and for their communities. 

The CDS teaches digital storytelling as a short, self-narrated 
video. Tech used includes cell phones, tablets, and video edit-
ing software to combine recorded audio narration, video clips, 
and maybe music. I got all my initial training at the CDS, and I 
think very highly of its workshops. I was surprised to be the 
only educator in my workshop, but hundreds of educators do 
go there for training using their professional development funds 
(if they are lucky!). 

In education, the University of Houston is known to have one of 
the most comprehensive websites in the world. The literacies 
addressed by teaching a unit in digital storytelling such as this 
comprise a virtual laundry list: 

• Digital Literacy: The ability to communicate with an 
ever-expanding community to discuss issues, gather 
information, and seek help; 

• Global Literacy: The capacity to read, interpret, re-
spond, and contextualize messages from a global 
perspective; 

• Visual Literacy: The ability to understand, produce, 
and communicate through visual images; 

• Technology Literacy: The ability to use computers and 
other technologies  to improve learning, productivity, 
and performance; 

• Information Literacy: The ability to find, evaluate and 
synthesize information. 

In addition to the CDS approach, there is a second educational 
model of digital literacy called DS 106, brainchild of Jim Groom 
out of the University of Mary Washington in cahoots with web 
wonder Alan Levine. This is a website that any teacher any-
where in the world can dynamically use. The “dynamism” 
comes because student blogs can be aggregated into the web-

site. Students tag their blog posts with DS106, and their post 
shows up on the site for other students worldwide to read and 
comment on. 

The DS 106 site is loaded with content in the form of: 

• an assignment bank where students can choose to 
make any digital thing from an animated gif to fanfic 
then add their creation to the examples of that kind of 
assignment 

• a web-based radio station that any class can use to 
broadcast class-grown radio shows (think “The Moth”) 

• a daily creativity challenge called The Daily Create 

The DS 106 conception of digital storytelling is much broader 
and more free-wheeling. As a Faculty Technology Specialist 
teaching digital storytelling and social media at Lane Communi-
ty College--to faculty, contracted, and students alike--I have 
found the DS 106 site to be a useful, flexible, foundational web 
presence. 

In this digital story https://vimeo.com/102803115, I emphasize 
the first person narrative aspect of digital storytelling. If I had 
made literally a “digital story about digital storytelling,” it would 
have looked like a mini-documentary or info-mercial. That isn’t 
the point. The point is the intimacy of the first person narration, 
the progression of an actual story; the point is the “folk art”  low
-tech look as I combine cell phone shots of my journal and a 
certificate on the wall with my own photos, video, and video 
edited in from another source. 

At Lane, student teachers are making digital stories about a  

Sandy Brown Jensen 
Lane Community College 

Digital Storytelling:  
Power to the People 

“Molalla River Recreation Area” by Bureau of Land 
Management Oregon and Washington. CC BY 2.0 

http://storycenter.org/
http://digitalstorytelling.coe.uh.edu/
http://ds106.us/
http://jimgroom.net/
http://cogdogblog.com/
http://assignments.ds106.us/
http://ds106rad.io/listen/
http://themoth.org/
http://tdc.ds106.us/
https://vimeo.com/102803115
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book that changed their thinking about something--perhaps 
reading itself; an Adult Basic Education teacher has the whole 
class collaborate to make one digital story that reflects their 
multiple points of view on one topic;  locally, The Trauma Pro-
ject has a film festival annually of stories by trauma victims. 

Well, that is another laundry list! 

Let it suffice to say that digital storytelling is being used in liter-
ally every grade from Kindergarten to post-docs. Stories are 
being made in neighborhood community centers and have infil-
trated businesses, hospitals, even the military. Stories have 
always been the lingua franca of the peeps, and now the peeps 
have the power of multimedia creation in their hands: Power to 
the People! 

 

 

 
 Writing Poetry With My Students 

Still from the digital story (1:53) 

“Writing Poetry With My Students”  
takes the audience through the final 
exam activity for WR 242, a poetry 
writing class. The author/teacher 
participated in the exam activity, and 
the story includes her response to 
the activity.  

 “All the dark moodiness of the 
winter came out in this little 
poem, and when I was done, 
I was ready for spring to 
begin.” 

To view this story, go to https://vimeo.com/62405870 

 

 

 
Seven Stages:  
         Story and the Human Experience 

 Jensen presents this story as “an example of how 
to do a book report as a digital story.” The story 
focuses on Joe Lambert’s book, Seven Stages: 
Story and the Human Experience. Lambert is the 
founder of The Story Center in Berkeley, CA. 
Jensen’s focus on Lambert is  especially apropos 
as he is “the granddaddy of digital storytelling.” In 
this digital story, the author discusses the effect 
Lambert’s book has had on her ability to claim and 
tell her own stories. 

Still from the digital story (1:44) 

 
“I have been finding it harder to 
remember my earliest stories down 
there in my roots, but Lambert has 
given me a mental tool to help me 
go looking for my own soul’s deep-
rooted stories.  

To view this story, go to https://vimeo.com/93079493 

Spotlight on digital stories  
by Sandy Brown Jensen 

https://www.facebook.com/pages/The-Trauma-Project/249222445101726
https://www.facebook.com/pages/The-Trauma-Project/249222445101726
https://vimeo.com/62405870
https://vimeo.com/93079493
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Pacific View 
Call for Submissions 

Submissions for the following sections will be considered for the next 
issue: 

• Practical Matters, which gives specific classroom activities 
• Student Talk, providing a student’s perspective on learning 
• Professional Development, ideas on developing self and/or oth-

ers (new section) 
• Intersections, addressing thoughts on theory and/or philosophy of 

teaching (formerly Guest Spotlight) 
• Creative Outlet, a spot where colleagues can exhibit their creative 

side (replacing Poetry to include a broader spectrum of the cool 
things we do) 

• Interactions, addressing articles in the previous issue (new sec-
tion) 

 
Submissions can be short or long (but not dissertation long) and sent 
electronically to ryanwitt@cwidaho.cc in an attached document form 
(preferably Word). Be sure to include your school affiliation along with 
your name, address, phone, and email.  

Because of the variety of genres, we will accept an abstract or full 
piece for review. Abstracts are not required, particularly for smaller 
pieces. 

Abstract deadline: Sept. 20th; Full piece deadline: October 15th; We 
will notify abstract submissions of their status no later than Sept. 30th 

“Fern” by M.  CC BY 2.0 
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TYCA-PNW Membership Information 
Membership is usually paid for via conference registration, but people who want to join or renew their 
membership and do not plan to attend the conference may do so by mail or electronically. An electronic 
form and payment option will be available soon at http://tyca-pnw.org/.  

Mail membership should include Name, Home Address, College affiliation, Telephone, Email, Website (if 
applicable), and membership status to NCTE. Checks can be made payable to TYCA-PNW. One-year 
membership is $20 for full-time faculty, $10 for students, part-time & retired faculty 
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Writing Center Director, Grandview Campus, L110D 
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