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From the Chairs  

“Not everything that is faced can be 
changed, but nothing can be changed until 
it is faced.”   --James Baldwin 
 
We are definitely in a cycle of widespread 
change in our profession, some of it legislat-
ed and some of it our own making (often in 
response to imposed changes). In the six 
years I’ve had the pleasure of serving as co
-chair, I’ve seen programs in accelerated 
learning proliferate as well as other changes 
to developmental writing programs, place-
ment reform, the induction of Common 
Core, increased enrollment in Running Start 
in many areas, concurrent enrollment woes 
in Oregon, and (for some of us) newly mint-
ed bachelor of applied science degrees at 
our colleges to name but a few. Even more 
important, across our region I’ve met—and 
learned from—colleagues who have faced 
these changes with heart, integrity, opti-
mism, and oft needed creative thinking to 
continue to put students first even when 
some of the undercurrents of change might 
have us sacrifice quality of instruction, our 
sanity, or both.  
 
No surprise, our annual regional conference 
continues to be a vital setting for exchange 
and one of the most affordable options we 
have for professional development. Let me 
remind you that we two-year-college teach-
ers provide half of all first-year college writ-
ing instruction across the country and teach 
the majority of developmental writing cours-
es to an exceptionally diverse population of 
students. And among our ranks is a growing 
number of contingent and adjunct faculty 
whom our colleges rely on heavily to get the 
job done. We do amazing work in challeng-
ing circumstances, that’s for sure. Yet acco-
lades are few, and sometimes respect hard 
won. Our regional conference allows us to 
come together to share our stories for “self-
care,” as Joy so rightly puts it, but also for 
the great ideas we can gather and put into 
action at our respective institutions. We are,  

Dodie Forrest  
Yakima Valley Community College 

after all, better equipped to face change when 
we face it together. 

This coming academic year, Oregon is calling 
us! I look forward to seeing you all at the joint 
TYCA-PNW/PNWCA conference in Corvallis 
this October. But I also hope each of you will 
come to the 4Cs in Portland next March. This 
is a rare opportunity. The last time CCCC was 
held in our region was way back in 1989 
(around the time some of you new to the pro-
fession were born). TYCA folks are a growing 
and vocal division of Cs members, leaders, 
presenters, and attendees. Two of our very 
own have already begun the hard work of 
putting the conference together: National TY-
CA Chair Eva Payne of Chemeketa Commu-
nity College and CCCC Chair Carolyn Cal-
hoon-Dillahunt of Yakima Valley College. If 
you’ve never been to the 4Cs before, this is 
the perfect opportunity since it will be so 
close. Target sessions in the TYCA strand. 
Meet and mingle with other two-year-college 
faculty at the #TYCATakesAction social 
(formerly TYCA Talks). The get-together will 
be held earlier in the week on a Wednesday 
evening instead of the usual Friday. You can 
also sign up for the TYCA Breakfast and 
Awards ceremony when you register for the 
conference. Tell your colleagues, your dean, 
your provost. Let’s show up en masse and 
create change in Portland! 
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From the Chairs  

Hello from Montana! I 
am excited to begin this 
new journey with you in 
service as co-chair of 
TYCA-PNW. Over the 
years, I have been im-
pressed with our re-
gion’s willingness to 
reach out to those in far-
flung states including 
Alaska and Montana. 
This year our Executive 
Committee has also wel-
comed new co-editors of 
the “Pacific View” 
from Idaho. In these 
times of change and 
pressure in higher 
education, I think diverse perspectives strengthen us and 
allow us to see what is different elsewhere, what could be 
better, and even what could be worse. 

Our recent conference themes have reflected our transition-
al state. Last year we were called to “Re Form, Re View” 
and “Re New.” This year we are asked to move “Beyond 
Good Intentions.” Even the conference theme for CCCC—
which will also be held in the PNW this year in Portland with 
the Program Chair our very own Carolyn Calhoon-Dillahunt 
from Yakima Valley Community College—reflects the times 
as it invites reflection on “Cultivating Capacity” and 
“Creating Change.” And, of course, we are in an election 
cycle. Clearly the upheaval we feel is related to the political 
landscape, but I also see a parallel of movement. Our pro-
gression of themes calls on us not just to reflect on change,  

 

 

but to move beyond consideration to crafting a response—
much as elections ask us to move beyond debate to choice 
and action. And in orienting ourselves around Grimm’s 
(1999) Good Intentions this year, we are asked to do so 
with an ethic of listening. To me, this ethic also includes 
attunement to self. 

As I finish roughly seven years in teaching, I’m considering 
what the transition to mid-career looks like: how to address 
burnout, how to keep improving my teaching practice, how 
to stay intellectually engaged in the field, how to maintain 
work/life balance. The answer seems to be an old piece of 
advice many new faculty are given—one which seems par-
ticularly relevant and political now: make it all relate. In oth-
er words, find a way to make your desires, needs and intui-
tions intersect with and become evidenced in your public, 
outward attentions. Or, as a grad school friend of mine so 
pithily phrased it in a recent blog post: find your own way 
in.* This is what TYCA offers: the voices of many, finding 
their own ways in. I said at the elections last fall that I see 
TYCA as my self-care. It can be lonely “out in the woods” at 
our own institutions, and we can feel powerless to effect 
change. Our conference offers an opportunity to come to-
gether and share experiences and hunches, to empower 
ourselves with a wider perspective, to tell our sometimes 
hard truths, and to embolden our responses to our own 
political landscapes at home. I hope you’ll join us! 

*Credit to Brandi Kincaid Thompson and her blog, “things 
you should know (for now)” at https://
thingsyoushouldknowfornow.squarespace.com/
blog/2016/6/8/the-making  
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Election in October 
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https://thingsyoushouldknowfornow.squarespace.com/blog/2016/6/8/the-making
https://thingsyoushouldknowfornow.squarespace.com/blog/2016/6/8/the-making
https://thingsyoushouldknowfornow.squarespace.com/blog/2016/6/8/the-making


 3 

Jess Walters delivering the keynote. Photo courtesy of Joy Barber. 

From the Editors 

Looking Back at ReForm, ReNew, ReView 

In her note from the chairs, Joy Barber calls our reality “these 
times of change and pressure in higher education.” This felt es-
pecially true when we went to the conference last October (mid-
semester has a funny way of bringing that change and pressure 
to the forefront).  

The conference answered the call to “rethink our practices crea-
tively, revise old assumptions, and remind ourselves of what 
drives us.” While the conference held true to its title and asked 
us to reform, renew, and review, we both felt Re-Filled—
reinvigorated and better prepared to weather and shape the 
change and pressure of our work.  

In Jess Walters’ keynote, he referred to us (two-year college 
faculty and writing center folks) as “intrepid fairness warriors.” 
While flattering (who wouldn’t want to be an IFW?), this charac-
terization does pose a challenge: can we actually live up to it?  
 
We heard from many at the conference attempting to do just 
that—many of us are reforming placement practices and creat-
ing new pathways to get students into college-level courses 
(whether ALP models, integrated reading and writing courses, or 
Whatcom Community College’s literature pathway). In this news-
letter, Mike Follansbee’s article, “Arrested Development,” contin-
ues to pose this challenge to us, though the focus is not on our 
students but the many contingent faculty at our institutions. 
These concerns were present at the conference, too. We were 
particularly intrigued by the promise Spokane Community Col-
lege’s Thematically Organized English Sections (TOES) model 
of professional development, and we encourage you to learn 
more by checking out their article in the latest TETYC (as well as 
the many other great pieces in a PNW-heavy issue). 
 

We hear echoes of the conference’s request for us to rethink our 
practices in Jennifer M. Love’s article “How Online Writing Clas-
ses Facilitate Peer Review,” which asks us to reconsider the 
possibilities of peer review, a foundational practice in composi-
tion, in the light of an online classroom.  

One of the best parts of the conference, though, was the oppor-
tunity to simply talk to colleagues from other institutions and 
states about their experiences. On Saturday afternoon, Joy 
shared a ride to the airport with Courtney Edwards from Pierce 
College and Paige Talbot and Holly Gilman from South Seattle 
College. They talked about ideas from Cheryl Hogue Smith’s 
workshop and other sessions, and that discussion inspired us to 
find ways to use Pacific View to continue conversations. 

We ask your help in continuing the conversations started in this 

issue. We invite you to respond to the articles in this issue for 

publication in the next. You can email submissions to us up until 

the deadline for the next issue, and we’ll publish a selection of 

these conversations in that issue. 

We had a simply marvelous time at Spokane Falls Community 
College in October—meeting colleagues from across the region, 
seeing old friends, learning new things. It was a wonderful intro-
duction for both of us to this professional community, and we are 
so grateful for your welcoming spirit (and excellent submissions 
for our first issue!). We are excited to take some of the ideas 
from the conference and apply them here—you’ll note we’ve 
done some rearranging and renaming of categories.  We wel-
come your feedback on this newsletter and look forward to hear-
ing your voices in future issues.  

 

Joy Palmer and Andrea Ascuena 

College of Western Idaho  
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One of the goals of community college writing instructors is to 
help students prepare for future writing situations. In his article 
"Reconsidering Transfer Knowledge at the Community College," 
Howard Tinburg reminds us that introductory college writing 
courses need to offer students "knowledge that is portable not 
only throughout the curriculum but to the complex workplace of 
the twenty-first century" (8). 

Peer review—the familiar classroom activity in which students 
read and comment on a classmate's writing-in-progress in order 
to assist the writer with revision—is a practice that students can 
take with them to future writing occasions. From responding to a 
friend's blog posting, to commenting on a classmate's essay, to 
giving advice to a work colleague on a website or a proposal, the 
ability to respond thoughtfully to others' writing is one that many 
students will use in the future. 

Peer response is a foundational practice for many reasons. 
Grounded in key pedagogical assumptions such as writing as a 
social act, writing as process, and writing as a student-centered 
activity (Breuch 22), peer review invites students to demonstrate 
the collaborative foundations of knowledge and engage in writing 
as an act of (mutual) discovery. As part of this process, students 
may experience the satisfaction of writing with the definite pur-
pose of helping their classmates produce a better written text 
(Warnock, Teaching 109).  

The onsite writing classroom has been the traditional 
setting for peer review. In this essay, I would like to take 
the "pro-peer review" premise a step further and suggest 
that peer review can be especially effective in an online 
writing class. In discussing the advantages of online peer 
review, I will draw on observations from other online writ-
ing instructors, as well as examples from my own online 
writing classes at Lane Community College. 

One of the key reasons that online writing courses create 
a rich environment for peer review is the frequent expo-
sure students in online classes have to the writing of their 
classmates. Scott Warnock, a leading advocate of online 
writing instruction, observes that in an online writing course, "the 
whole class becomes a peer review" ("Slowing"). Students 
spend much of their time in an online writing class reading and 
responding to each other's writing—such as posts in an online 
discussion forum or essays posted publicly within the class site. 
Given this constant exposure, peer review in an online writing 
class is ongoing: happening almost by virtue of the medium. 

Another reason peer review is especially effective in online writ-
ing courses is that the process of peer responding in an elec-

tronic setting is slowed down from what it typically is in an 
onsite class. As Lee-Ann Kastman Breuch explains in her 
book Virtual Peer Review, peer responding in an asynchro-
nous online class allows "reviewers to think more carefully 

about their responses" (40). Instead of being constrained by the 
time frame of a 50- or 75-minute class session, the peer review 
process, in an online environment, unfurls within the parameters 
of the student's own schedule. Without the pressure to produce 
an immediate response, students have time to carefully read 
their classmates' work and compose a thoughtful reply.  

This slowed-down environment is especially inviting to students 
who have anxiety, who have learning disabilities and need addi-
tional time to complete assignments, or who are simply drawn to 
introspection. The slower experience is certainly one reason that 
I, as a ruminative thinker and slow writer, love to interact with my 
students' ideas online. 

Peer review, then, can be enhanced by an online class's oppor-
tunities for frequent exposure to classmates' writing, along with a 
slowed-down environment that supports contemplative respond-
ing. In order to bring to a local level some of the benefits of 
online peer review, I would like to briefly discuss how peer re-
sponse happens in my online writing classes at Lane Community 
College—and share how one student reports back to me on her 
experience of online peer review. 

Students in my online WR 121 (Introduction to Academic Writ-
ing) and WR 227 (Professional and Technical Writing) classes 
have several ongoing arenas for sharing their writing with their 

classmates. Students 
post comments and 
replies in a weekly, 
guided discussion 
forum relating to their 
reading of the class 
textbook. Students 
also post their longer 
assignments (first 
drafts and revisions of 
their essays or other 
documents) publicly 
within the class envi-

ronment; and they post their peer-review responses to these 
drafts for the entire class to read, as well. Students in my online 
classes thus have an ongoing audience of their classmates for 
almost every writing assignment that they complete. This makes 
for a student-driven class, full of peer review opportunity. 

The primary peer review task that my students undertake is the 
"Letter of Response," which students write to a classmate part-
ner each time a draft of a longer paper is due. The Letter of Re-

How Online Writing 
Classes Facilitate 

Peer Review 

“Computer Keyboard” by Marcie Casas. CC BY 2.0 

Jennifer M. Love  
Lane Community College 

“This slowed-down environment is 

especially inviting to students who 

have anxiety, who have learning 

disabilities and need additional time 

to complete assignments, or who 

are simply drawn to introspection.” 
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sponse is a 1- to 2-page, guided response in which students 
provide a balance of appreciative remarks and detailed sugges-
tions for revision. Students also comment briefly on the mechani-
cal elements (spelling/punctuation) and citation features of the 
paper.  

The Letter of Response contains the rhetorical features of formal 
correspondence: address header, salutation, and complimentary 
closing. By presenting feedback to their classmates in a profes-
sional letter format, students are not only preparing themselves 
to offer written feedback on the writing of future work colleagues, 
but they are also familiarizing themselves with a widely-used 
genre. 

The Letter of Response is an assignment that my online stu-
dents seem to invest themselves in. When asked near the end of 
the term to comment on memorable experiences during the 
class, students often mention the rewards and challenges of 
providing written feedback on their classmates' drafts. Term after 
term, my students point to the Letters of Response—both writing 
them and receiving them—as a primary site of their learning. 

This energetic response to peer review is encapsulated by the 
comments of a student in a recent online WR 227 (Professional 
and Technical Writing) class I taught. This student points out the 
interpersonal bonding, spirit of earnest assistance, and transfer-
able knowledge that arises from doing peer review online: 

[I]n each Response, I felt personally invested in genuinely 
being of service to peers [. . . .]  One of those students con-
veyed to me that they felt my comments were genuinely 
helpful in how they will continue to pursue the goals embod-
ied in their papers, in real life, outside the class. [. . .] And I 
have been gaining clarity as I incorporate their feedback into 
my own work. That classmates who haven't met each other 
in real life have grown to truly care about the progress of 
each other's intentions outside of class is a hallmark of real 
bonding, attained through the symbiosis of the peer review 
process.  

This student emphasizes how the benefits of doing peer re-
view—and of genuinely assisting other students in an absorbing 
discussion of ideas—will continue after the class has ended. The 
student celebrates the interpersonal connections that were 
forged between her and several classmates as part of the peer 
review process: connections with lasting potential that developed 
not through face-to-face interaction, but through writing, online. 
It seems clear, not only from the tributes of instructor-scholars 
but also from the testimony of students, that online writing clas-
ses are an ideal setting for peer review. Students dive into their 
online peer review tasks with energy, giving and getting feed-
back that alerts them to their writing's future relevance and in-
spires them with a sense of collegiality and achievement.  

As I hope this essay shows, peer review can be highly success-
ful in an online writing class. Peer review is enhanced by the 
online setting's emphasis on frequent exposure to classmates' 
work, along with contemplative writing situations with plenty of 
time for relaxed, engaged responding.  

By embracing peer review opportunities in online writing classes, 
instructors support the development of "interpersonal online 
communities" (CCCC) that are vital to students' success, while 
teaching habits that transfer to future writing situations. Through-
out this process, online writing instructors may experience the 
joy of seeing students invest themselves in their classmates' 
success as writers.  
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I’ve never had lead poisoning, but I think I know what it’s like.  I 
don’t know the external signs, like rashes and hair loss, but I do 
know the deeper, hidden signs, neurological and psychological, 
that developmental ebb tide, particularly in my professional de-
velopment.  I see it now in my “recovery.”  At first, I didn’t even 
know I was in recovery because before that I didn’t even know I 
was sick. 

In my training as a college-level English instructor, I was taught 
to engage in reflective practice: to reflect on my teaching meth-
ods and consider improvements, upgrades, changes, or innova-
tions.  I did that, or tried, as a part-time instructor, for ten years.  
In that time, it seemed like there were always more revisions 
and improvements and innovations I could make than I had the 
time or energy for.  Over time, it got worse.  Revisions seemed 
to take longer to come to mind and put into place.  Often, I de-
voted time and energy way beyond the nineteen hours I was 
allotted, or expected, per the union contract.  Increasingly, I 
didn’t have the energy or time to reflect much less implement 
changes.  I went to professional development conferences, but 
all that did was cause me to hoard more ideas and pile them up 
with the others on the back burner.  I was grinding to a stand-
still, not moving forward.  And while thankfully I wasn’t moving 
backward, I was slogging through mud, rolling a rock up a hill, 
and losing the battle.  I was treading water, despite my inten-
tions and despite some changes I was able to implement, but it 
felt like diminishing returns.  I thought it was me.  And I thought, 
well, I guess this is the way it is, change will just take a lot long-
er to put into place over increasingly longer periods of time.  
And yet, every year, more effort led to more things pushed to 
the back burner, and I was more exhausted.  That was my reali-
ty. 

Arrested Development:  
The Flint Water Crisis,  
The Part-Time  
Instructor Regime,  
and the U.S. Business  
Model 

 

Mike  Follansbee 

Yakima Valley Community College 

“Chalkboard” by Ben Watts. CC BY 2.0 

Then I became a full-timer.  At some point in my first year, I 
realized something was happening to me.  My productivity was 
exploding.  I was revising my methods and practices and course 
material at what felt like break-neck speed.  I was rifling through 
the back burner while also racing ahead into brand new ideas.  
Despite the added workload, I discovered efficiencies.  A fog 
was lifting.  I was blossoming.  Coming up for air.  It was as if 
my diet had radically changed.  I was shedding some weight 
that had been keeping me submerged.  I felt as though I had 
been released from some binding, confining box.  I felt like For-
rest Gump when he broke free of his braces: “I was run-ning.”  

It was then I realized that over the previous ten years I had 
come to a place of living submerged, dragged down, whatever, 
and I wasn’t even aware of it.  It was like I had been drugged, 
and drugged for so long that I had come to accept it, to think of 
it as normal, to confuse the fog with reality, to think that reality 
was the fog and the fog reality.  It was like I had been existing 
for ten years in a state of arrested or slogging development, 
psychologically, neurologically, physically, professionally.  In 
some ways I’m still catching up, but in other ways I’ve bounded 
forward.  My teaching has tightened and improved exponential-
ly, and I have no doubts that my students have benefitted vastly 
and in ways that I may have never got to even with another ten 
years of part-timerdom.  

Poverty can exacerbate the effects of lead poisoning.  Poverty 
was a factor in my case.  The truth is that poverty is the norm 
for many part-timers.  If you need numbers, here you go: $1500 
net per month (used to be $1100 in the winter – thankfully, 
that’s been changed).  Escaping poverty and moving into the 
middle class can mitigate the effects of lead poisoning for the 
same reasons that poverty exacerbates: better living conditions; 
better diet; higher mental functioning; less stress from living 
paycheck to paycheck; and to get your car fixed, get the cat 
fixed, provide breathing room, etc.  Becoming a full-timer moved 
me into the middle class (the lower-middle to be precise, where 
I will likely stay forever).  That move began to reverse the ef-
fects, professionally, that I had lived with for ten years.  

Now, I wonder if my story 
was just mine or if other 
part-timers experience 
the same thing.  If they 
do, I wonder, given the 
size of our part-time 
ranks, what effect that 
has on our institution.  I 
wonder what the drag 
might be on our 
“economy."  If our peda-
gogical growth as an 
institution was like the 
U.S. economy, what 
might be the drag on our 
GDP of a significant pop-
ulation1 of part-timers 
suffering from the devel-
opmentally delaying ef-
fects of a part-time em-
ployment regime (let’s 
call it provisional employment)?  What would be the result on 
our institutional pedagogical GDP (IPGDP)?  Would a resulting 
1.5% or 2% IPGDP growth be acceptable?  Would we explain it 
as good enough, given the “global” economy in which we find 
ourselves? 

“I had come to a place 

of living submerged, 

dragged down, whatev-

er, and I wasn’t even 

aware of it.  It was like I 

had been drugged, and 

drugged for so long 

that I had come to ac-

cept it, to think of it as 

normal, to confuse the 

fog with reality, to think 

that reality was the fog 

and the fog reality.” 
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Let me be perfectly clear: in no part of this opinion am I pointing 
blame at any person or group at my institution.  The shift to provi-
sional employment did not begin here, nor did we invent its ra-
tionale.  Yakima Valley Community College (YVCC) has merely 
been doing what it and most other public institutions have been 
forced to do: to adopt or adapt to the “global” (U.S.) business mod-
el, to play by the rules of the free-market (as it’s practiced in the 
U.S. – increasingly only in the U.S.).  Government and public institu-
tions pretending to be businesses is the kind of thing that poisoned 
the water in Flint (Galbraith).  I wonder what it’s doing to YVCC.  

End Notes: 

1.  I suppose it should be noted that there are two types of part-
timers.  There are academic-subjects instructors who teach two 
classes (contract maximum) and for whom teaching academic sub-
jects at the college level is their primary career area.  (I call them 
“academic specialists").  Then there are non-academic profession-
als with full-time careers outside of academia who teach a class or 
two on the side in professional subjects and who are not held to the 
same kinds of very specific degrees, training, and experience that 
are exclusive to teaching academic subjects.  (I call them "old-

school" or “original intent” part-timers because in my reading of the 
union contract they seem to be the intent in the contract’s language, 
language that to this reader reads like it was drafted in the long ago, 
way back time.  Anyway, I call them “professionals” or “professional-
subjects instructors”).  Having noted all that, it could be argued that 
the former type is actually the smaller of the two and thus the 
“significant population,” as I put it, is in fact not significant in terms 
of numbers and so doesn’t contribute much in one direction or the 
other in calculations of institutional pedagogical GDP. 
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Unperceived 
 

Judy Grigg Hansen 
College of Southern Idaho 

Why did I not know  
my soul would pine  
for Geoffrey Chaucer 
and Wallace Stevens, 
 
that the sprung rhythm 
of Gerard Manley Hopkins 
would smolder inside me 
like a restive ember? 
 
Could I not foresee  
the loveliness of Latin 
or the satiety 
of Middle English? 
 
Why did I not know 
that George Eliot 
and Ray Bradbury 
would feed my ravening heart? 
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Kate Sullivan 
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Kate Sullivan received a PhD from the University of Oregon, an 
MA from Northeastern University in Boston, and a BA from 
Moorhead State in MN.  She has taught in the areas of compo-
sition, pedagogical studies, women's and gender studies, Eng-
lish and American Literature, and Cinema Studies. In the latter 
area, she teaches courses on women directors, horror, film 
noir, and film aesthetic and history. 

She has made it her mission to become a better writing instruc-
tor and has been active in campus conversations around place-
ment, teaching for transfer, assessment, and student success.   

She counts herself lucky to have served on the Oregon Writing 
and English Advisory Committee for the past decade and has 
been continually humbled by the generosity of OWEAC and 
TYCA colleagues. 

She wishes that every faculty member had the privilege of 
teaching community college students, whom she finds to be the 
most interesting, committed, and lovely of individuals. 

 

Samm Erickson 
Portland Community College 

 

There aren't many places I'd rather be than in the class-
room with my students. Aside from the occasional perfor-
mance observation, we do our actual work largely in isola-
tion, and that's why it's such an honor to receive the Lisa 
Ede award. For me, this is an award about classroom 
practice, something that increasingly seems to be the 
least important job of faculty, and I'm honored to be found 
worthy of receiving it. It is because of the conversations 
I've had with colleagues and professional development 
through organizations like TYCA that have helped me to 
become the teacher I am.  

The Lisa Ede award reminds me - and I hope everyone - 
to elevate that part of our jobs as faculty, to continue to 
work to improve classroom practice and not rest on the 
things that have always worked. Toiling in isolation, that's 
the hardest part of the job.  

Lisa Ede Teaching Excellence Award 

2015 Winners 

Lisa Ede Teaching Excellence Award 

Call for Nominations 

 Do you have a colleague you regularly consult when you’re vexed? 

 Does someone in your department bubble up with ideas and approaches to working with students? 

 Do you know a teacher who works quietly behind the scenes to help students in subtle ways? 

 Do you know an adjunct who’s full of energy, ideas, and diligence and whose paygrade doesn’t 
measure up to his or her value? 

If you answered yes to any of these, then please nominate that colleague for the Lisa Ede Teaching award. 
The $500 award is lovely, and the plaque is priceless.  

Submission deadline: July 15th, 2016 

To submit nominations, please complete a nomination form available here or on the PNW-TYCA 
webpage. The nomination form asks for contact information as well as information about the nominee re-
garding his or her teaching, service, and scholarship. Award criteria are noted on the PNW-TYCA webpage: 
http://www.tyca-pnw.org/lisaede 

https://docs.google.com/forms/d/1-RyO-XRprG8qMJkPosr3SdeoTyLAl5eK2-AJH5JZu3A/viewform?edit_requested=true
http://www.tyca-pnw.org/lisaede


 9 

Pacific View 

Call for Submissions 

Submissions for the following sections will be considered for the next 
issue: 

 Practical Matters, which gives specific classroom activities  
 Student Talk, providing a student’s perspective on learning  
 Professional Development, ideas on developing self and/or 

others (new section) 
 Intersections, addressing thoughts on theory and/or philoso-

phy of teaching (formerly Guest Spotlight) 
 Creative Outlet, a spot where colleagues can exhibit their cre-

ative side (replacing Poetry to include a broader spectrum of the 
cool things we do) 

 Interactions, addressing articles in the previous issue (new 
section) 

 
Submissions can be short or long (but not dissertation long) and sent 
electronically to joypalmer@cwidaho.cc in an attached document form 
(preferably Word). Be sure to include your school affiliation along with 
your name, address, phone, and email.  

Because of the variety of genres, we will accept an abstract or full 
piece for review. Abstracts are not required, particularly for smaller 
pieces. 

Abstract deadline: Sept. 20th; Full piece deadline: October 15th; We 
will notify abstract submissions of their status no later than Sept. 30th 

“Fern” by M.  CC BY 2.0 

Pacific View is published twice a year, fall/winter and spring/summer, by TYCA–PNW Association, an affiliate of NCTE. Pacific 
View is an online only publication. All rights and title reserved, but feel free to share contents with colleagues.  

Editors: Joy Palmer (joypalmer@cwidaho.cc) College of Western Idaho, MS 2000, P.O. Box 3010, Nampa, ID 83653 and  
Andrea Ascuena (andreaascuena@cwidaho.cc) College of Western Idaho, MS 2000, P.O. Box 3010, Nampa, ID 83653  

 

TYCA-PNW Membership Information 

Membership is usually paid for via conference registration, but people who want to join or renew their 
membership and do not plan to attend the conference may do so by mail or electronically. An electronic 
form and payment option will be available soon at http://tyca-pnw.org/.  

Mail membership should include Name, Home Address, College affiliation, Telephone, Email, Website (if 
applicable), and membership status to NCTE. Checks can be made payable to TYCA-PNW. One-year 
membership is $20 for full-time faculty, $10 for students, part-time & retired faculty 

Betsy Lawrence 
Spokane Community College MS 2011 
1810 N Greene Street 
Spokane, WA 99217-5399 
 

http://tyca-pnw.org/

