Every day, we are inundated with vast amounts
of information.

A 24hour news cycle and thousands of global television and
radio networks, coupled with an immense array of online
resources, have challenged our lotgeld perceptions of
Information management.

Rather than merely possessing data, we must also learn the
skills necessary to acquire, collate, and evaluate information
for any situation.

This new type of literacy also requires competency with
communication technologies, including computers and mobile
devices that can help in our daip-day decision making.



Some first steps to lifelong learning:
Library and Writing Faculty Partnerships

& Information Literacy Assignments

Michele Burke, Librarian Faculty
Kate Sullivan, English Faculty



Welcome

We will teach ways to incorporate micro
iInformation literacy assignments into
existing curriculum. We couch the
discussion In terms of consciousness
raising around information literacy and
the need for librarians to work with
faculty in all disciplines, not just writing.



Why all the paper?
(The case of the missing skateboard)



Life long learners

oUlti mately, 1T nformati on
have learned how to learn.They know how to learn
because they know how knowledge is organized, how
to find information, and how to use information in such
a way that others can learn from them. They are people
prepared for lifelong learning, because they can always
find the information needed for any task or decision at
hand. o

The American Library Association
Presidential Committee on Information Literacy
(January 10, 1989,Washington, D.C.)



Characters:

Who are they ? Who are we?

Students and their parents Librarians

Ore. Senate (Senate Bill 342) Writing faculty (OWEAC)

Oregon University System Ore. IL Summits

JBAC and CIA Ore. CC Library Assoc.
ACRL-Oregon

How do we talk to each other?

AAOT 9 IL OQutcomes
ILAGO modeled on OWEAC
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College students who are ready
to begin upper-level coursework:

1. Identify gaps in 2. Find information efficiently 3. Evaluate and
their knowledge and and effectively, using select information
recognize when they appropriate research tools using appropriate
need information. and search strategies. criteria.

8. Create, produce, and |nf0rmati0rl

icat derstandi 4. Treat research
communicate understanding . as a multi-stage,
of a subject through synthesis L'te racy recursive learning

of relevant information. . . rocess.
Proficiencies | °

7. Manipulate and manage
information, using
appropriate tools

and technologies.

6. Recognize safety 5. Ethically and legally
issues involved with use information
information sharing and and information
information technologies. technologies.

Being proficient 4

= Understand that information searching

° requires motivation, perseverance, and practice,
means a you . and that skills are developed over time.
= Identify gaps in the information retrieved and

modify or revise their topic or thesis and/or
1 develop new search strategies.




PSUOs Critical a
Thinking Outcome:

Students will develop the disposition and
skills tostrategize, gather, organize,
create, refine, analyze, and evaluate

the credibility of relevant

iInformation and ideas.




Challenges of Course Integrated
Instruction

AMany Faculty do not see addressing IL skills as part of their jobs (they
see IL as the purview of librarians, only)

A-aculty who may be sympathetic often fear the increased workload
from IL instruction

A-aculty underestimate how much IL they already teach

Aln the case of assigning written work, research on the teaching of

writing has shown us that evaluation, synthesis & integration of source
materials=no simple, straighorward matter

Al AyauaNHzOGA2y R2Sa GNryaftlasS Ayl
potentially messy when student research dictates some of the
content/readings for the class

Missatisfaction with traditional research reports



IL outcomes in Writing Courses

AWR 121

1. Practice active reading of colleg¢gvel texts, including: annotation,
cultivation/development of vocabulary, objective summary, identification,
and analysis of the thesis and main ideas of source material

2. Use a database and the Internet to locate information and evidence

3. Evaluate source materials for authority, currency, reliability, bias, sound
reasoning and validity of evidence

4. Demonstrate an ability to summarize, paraphrase, and quote sources in a
manner that distinguishes the writer's voice from that of his/her sources

5. Produce at least one paper that demonstrates an ability to synthesize
sources to support an assertive or argumentative thesis through summary.
paraphrase, and integrated quotation

6. Credit source material using a disciphlayepropriate documentation



IL Outcomes cont.

A WR 122 (in addition to the outcomes for WR

12

1):

Use argument as a means of inquiry as well as persuasion

Use library resources, online databases, and the internet to locate information and evidence,
recognizing that there are different resources available for different purposes/subjects

Use some advanced research techniques to locate sources (subject indexes, Boolean search
terms, etc.)

Record and organize information resources to track the research process

Demonstrate an ability to summarize, paraphrase, and quote sources in a manner that
distinguishes the writer's voice from that of his/her sources and that gives evidence of
understanding the implications of choosing one method of representing a source's ideas over
another

Demonstrate the ability to evaluate source material for authority, currency, reliability, bias,
sound reasoning, and validity of evidence. These abilities may include but are not limited to:
distinguishing between observation, fact, inference; understanding invalid evidence, bias,
fallacies, and unfair emotional appeals; distinguishing between objective and subjective
approaches

Assemble a bibliography using a discipiapgropriate documentation style



The Combined Goals of IL and Writing

IL Goals

Students learn to:

A Identify gaps in their knowledge and
recognize when they need
information

A Find information efficiently and
effectively, using appropriate
research tools and search strategies

Evaluate and select information using
appropriate criteria

Treat research as a multage,
recursive learning process

Ethically and legally use information
and information technologies

Create, produce, and communicate
understanding of subject through
synthesis of relevant information

Do Po o I

Writing GoalswRr 121)

Students learn to:

A
A

Use a database and Internet to locate
information and evidence (2)

Evaluate source material for authority,
reliability, accuracy, currency and
bias/point of view (3)

Demonstrate an ability to summarize,
paraphrase, and quote sources in a
manner that distinguishes the writers
voice from that of her/his sources (4, 6)

Develop and organize essays using logic,
examples, and illustration, and research
to support his/her ideas (6)

Write at least one paper that
demonstrates an ability to synthesize
sources to support and assertive or
argumentative thesis through summary,
garé':;phrase, and integrated quotation (2,

Credit source materials (5)



